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Summary of the Study 
















Chapter 2: LITERATURE REVIEW 
Teaching critically listens to and affirms a minority voice that challenges the status quo. Instead of forcing assimilation and acceptance of dominant culture, it reexamines cultural assumptions and values and considers their larger ramifications (Cowhey, 2006, p. 13). The purpose of this chapter is to introduce the framework through which I analyze my data. Through my studies within the Educational Foundations major, I became exposed to the theories of critical pedagogy, multicultural education, and culturally responsive teaching. This chapter also includes a brief history of multi-ethnic people in the United States. Using these frameworks and the history, I examine critically what multi-ethnic students face in our schools, in what ways they are succeeding and what ways they are being held back. 




relationships happened and multi-racial children were born, however many of these relationships were not voluntary and the children were results of rape. Most of these children suffered the fate of the non-White parent whether they were free or slaves (Douglas, n.d., para. 3). By 1667 the first laws against interracial marriage are set down in Maryland.  








that though I identify as multi-ethnic, I may have a different experience from that of my peers who also label themselves similarly in regards to the intersectionalities within identities. Another local group in the Eugene area is the H.O.N.E.Y (Honoring our New Ethnic Youth). This group provides a safe space for multi-ethnic families and works to build a community. The multi-ethnic community has also begun to expand with their terminology to include others who feel multi-ethnic, but may not be multi-racial. This may mean that while a person may not have parents of two or more racial backgrounds, due to their family or lifestyle they feel they are culturally multi-ethnic. Some examples are people who identify as trans-racial adoptees as well as third culture kids- people who grew up in a different country due to their parents’ jobs. For example, University of Oregon’s Multi-Ethnic Student Alliance states, “We define multi-ethnicity as anybody who has more than one ethnic identity. Examples include multiracial people, transracial adoptees, and people with intercultural families” (MESA homepage, n.d.). These groups continue to work and advocate on behalf of people and families of multi-ethnic background to address various needs, such as health and political issues.  




not be recognized as multi-racial. I use the Multi-Ethnic Student Alliance’s description of multi-ethnic to inform whom I include in my thesis. For example, within my interviews I had one participant who was not multi-racial, however she felt multi-ethnic due to a difference in home culture and her school culture. While being multi-racial is the surface representation of multi-ethnicity, multi-ethnicity is also inclusive to groups who do not fit the profile of multi-racial.  




knowledge of ethnic and women’s studies to fully understand the various types of discrimination.  




obtain the support of the people for revolutionary action, revolutionary leaders often fall for the banking line of planning program content from the top down.”(Flinders & Thorton, 2013, pg.160). This quote highlights the dangers of the banking system and how easy it is to fall into such system. Critical pedagogy is needed in schools, because by including multiple voices of students and parents, school can become safer spaces for all students. Safe spaces in schools means that all students will feel welcome and that no one will feel threatened by perceived threats. This includes threats that are physical and emotional.  
Multicultural Education  According to Nieto and Bode (2008), multicultural education is “a process of comprehensive school reform and basic education for all students” (p. 44).  The purpose of multicultural education is to challenge the different forms of discrimination that permeates society. Nieto and Bode frame multicultural education with seven basic characteristics. Multicultural education is antiracist, it is basic education, it is important for all students, it is pervasive, it is for social justice, it is a process, and it is critical pedagogy. The critical pedagogy mentioned here relates back to the words of Paulo Freire. Freire states that dialogue has two dimensions, that is reflection and action. Without these two dimensions, true dialogue is impossible.  




their word and those whose right to speak has been denied them (Flinders & Thorton, 2013, p. 157). This quote shows that in order for people to truly have dialogue, it is important to allow for other understanding of the world. The quote reflects the idea that individuals see the world through the lens of their own experiences. However, Friere pointed out that each of these views is valid and valuable in providing true dialogue.  Nieto and Bode (2008) state that, “knowledge taught in our schools tends to reflect the lowest common denominator---that which is sure to offend the fewest (and the most powerful) and is least controversial” (p. 55). This shows that our curriculum does not allow for all stories to be told and heard. Therefore there is no true dialogue in the Freirian sense.   Antiracist education implies that our teachers and students must first understand the concept of race and also know how to continuously work against.  
It is essential to keep the antiracist nature of multicultural education in mind because, in many schools, even some that espouse a multicultural philosophy, only superficial aspects of multicultural education are apparent. Celebrations of ethnic festivals are the extent of multicultural education programs in some schools (Nieto & Bode, 2006, 45). This example of what some schools consider multicultural education programs are what in our teacher preparation course we are encouraged to avoid. There is a difference between multicultural education and celebration of diversity, “Because many people erroneously assume that a school’s multicultural program automatically takes care of racism, we stress that multicultural education must be 




Nieto and Bode state that, “Multicultural literacy is just as indispensable for living in today’s world as reading, writing, arithmetic, and computer literacy” (2006, p. 48). Our world does not function in a monoracial or monocultural vacuum. Knowing this, developing an understanding of multicultural perspectives allows students to have access to multiple outlooks and ways to understand the same situation. For example, listening to a news story from multiple sources is a way to develop and strengthen critical thinking and understanding of multiple ways of thinking. Multicultural education should be pervasive and available in all aspects of the curriculum. It should become a way of thinking and doing to inform the actions of the whole school, rather than being limited to a classroom or one teacher.  In this way, multicultural education can be a mode for social justice. “Developing a multicultural perspective means learning how to think in more inclusive and expansive ways” (Nieto & Bode, 2006, p. 53). Nieto and Bode also highlight that it is not enough to discuss social justice issues in the classroom; students should also have the opportunity to take action in social justice issues. An example of this social justice piece of multicultural education can be found in Mary Cowhey’s work in her classroom. Cowhey works with her young students to not only facilitate discussion, but also take action for social justice issues.  In her book, 




the world affected by violence and how they can use their actions to encourage peace. Nieto and Bode argue that multicultural education is a process (p.54). Through this process new knowledge is being shared and developed. It is also argued that it is process “because it primarily involves relationships among people. The sensitivity and understanding teachers show their students are more crucial in promoting student learning than the facts and figures” (p. 54). Through this sharing, multicultural education is also critical pedagogy. Critical pedagogy allows for students and teachers question the dominant or accepted narrative. Critical pedagogy also allows for critical thinking of “why and what we are doing. Whose interest is it in that we study what we study?” (Au, 2009, p. 12). This critical thinking ties back into the social justice piece of multicultural education.  




challenge inequities in and beyond school (Sleeter & Cornbleth, 2011, p. 3). This quote shows the connection culturally responsive teaching has to the social justice piece of Nieto and Bode’s description of multicultural education. Nieto and Bode, state that multicultural education is for social justice, and by using its teachings it helps students develop an understanding for multiple perspectives of the world. “Developing a multicultural perspective means learning how to think in more inclusive and expansive ways, reflecting on what is learned, and applying that learning to real situations” (Nieto & Bode, 2006, p. 53). Genava Gay states that there are different characteristics of culturally responsive teaching. Culturally responsive teaching is validating, comprehensive, multidimensional, empowering, transformative, and emancipatory (Gay, 2000, p. 29-36). To make sure culturally responsive teaching is validating, Gay states that, “It teaches to and through the strengths of these students. It is culturally validating 




Similar to how Nieto and Bode state that multicultural education is pervasive; Gay states that culturally responsive teaching is multidimensional. “Multidimensional culturally responsive teaching encompasses curriculum content, learning context, classroom climate, student-teacher relationships, instructional techniques and performance assessments” (2000, p. 31).  Culturally responsive teaching is empowering and transformative. These concepts as described by Gay, are like the reflection/action dimensions of critical pedagogy and the education for social justice dimension of multicultural education. Empowerment leads to engagement from students who become successful learners. Empowerment also leads to transformation and the “action” against traditional education that works to assimilate and silence certain students.  Gay argues that culturally responsive teaching is also emancipatory.  








Chapter 3: METHODS The literature within curriculum studies provides ideas for multicultural education and how this type of curriculum is important for students of color. While multicultural education provides better support for the diverse needs of students, there is little discussion of multi-ethnic students and their needs. The purpose of this thesis is to understand the experiences of multi-ethnic students within the current curriculums in schools and how teachers can support these students. Using the findings of my research I hope to provide teachers with an understanding of the needs of multi-ethnic students. To provide these answers I asked the questions, what is happening now to provide multicultural education, what are the experiences of multi-ethnic students, and how can we build upon multicultural curriculum to address the needs of multi-ethnic students?  








asking my high school English teacher and asking my mother’s teaching partner to be participants. For the teachers, I focused on learning what they as teachers were doing within their classrooms to address the needs of their multi-ethnic students.  Three out of the four students I interviewed in person while recording our conversation. The fourth student of the group was a graduate and was working in Colorado at the time and so I conducted the interview over phone. By interviewing each student in person or over the phone, I was able to ask follow up questions and get to know them each a little better. The two teachers I talked to were very busy and could not meet with me in person. Therefore, I used e-mail to correspond with them and get their answers.  For the sake of privacy, the names of all participants have been changed. 




Ellie is a sophomore at the University of Oregon majoring in Environmental Sciences while also minoring in Asian studies. Ellie identifies as Latina as well as Guatemalan. She identifies as multi-ethnic in the way that though she is Guatemalan, she was born and raised in the United States and she feels that she identifies with two cultures.  Carl graduated in winter term from the University of Oregon. He studied Environmental studies and also took many Ethnic Studies classes while attending university. He identifies as Native American and White. In his interview, Carl also said he is comfortable using the terms multiracial as well. He has a mixed Native American father and White mother. Nick is a University of Oregon graduate. He currently teaches 8th graders in Colorado with Teach for America.  Nick identifies as Korean and American, he also uses the term non-white to recognize his white passing privilege due to his light skin.  




school as being Japanese immersion there also many students who are Japanese American or are part Japanese.  Ms. Daniels is a literature teacher for Eugene’s IB program. I personally had Ms. Daniels for my senior year literature class. Ms. Daniels also identifies as white American and is from Washington. In her work in the IB program Ms. Daniels teaches different literature from around the world that correlates with what topic students learn in their IB history classes. For example, when studying World War II in IB history, in IB literature students read poetry by Russian poet, Anna Akhmatova and Polish poet, Wislawa Szymborska. Due to her job, Ms. Daniels works at multiple high schools each year and works with many different students.  




compared these findings to what the university students shared with me during their interviews.  
Researcher Positionality The benefit being multi-ethnic myself allowed for me to have easier access to other people who identified as multi-ethnic. Many of my own close friends are multi-ethnic and it was not strange for me to have low-key conversations about multi-ethnicity with them. Also attending the Multi-Ethnic Student Alliance’s meetings, I had conversations every single week discussing different aspects and different multi-ethnic experiences.  One of the challenges I had in this project was to not make this paper all about me and my experiences. While I used my own stories to introduce ideas, I also made an effort to use my participants’ stories as well. Another challenge was to make sure that this paper did not present the experiences of multi-ethnic students as one homogenous experience. This challenge arose, when I realized that many of my participants were part white, who could also pass as white. Through the discussions held within the Multi-Ethnic Student Alliance, I knew that the experiences of multi-ethnic people who were part white had white passing privilege had a different experience compared to others who were not part white. 








Chapter 4: THE TEACHERS This chapter focuses on the experiences of the teachers I interviewed working within the 4j district in Eugene, Oregon. I have organized this chapter in two sections. The first section focuses on how the teachers incorporate multicultural education into their curriculums. The second section focuses on what the teachers do to support self-identified multi-ethnic students within their classrooms.  
The individuality of students is deeply entwined with their ethnic identity and cultural socialization. Teachers need to understand very thoroughly both the relationships and the distinctions between these to avoid compromising the very thing they are most concern about – that is, students’ individuality (Gay, 2000, p. 23). This quote highlights what teachers should keep in mind when working with their students. Taking this quote into account, I used it as a means to compare what the teachers told me they did, to what curriculum theorists want teachers to do in the classroom. 




multiple subjects in English like any other elementary school. The rest of their day is spent in Japanese class, where they still learn multiple subjects but in Japanese. In this way the curriculum maintains the “immersion” portion.  Within the realm of culturally responsive teaching and multicultural education the immersion system focuses on two cultures, that of the dominant culture of the country and one other culture that is different. The immersion system is unique in that while there are aspects of the foreign culture taught and added into curriculum, the dominant American narrative is still taught in the literature and history. For example, the 4th and 5th graders study the history of Oregon. Previously this had focused on teaching the Oregon Trail and Oregon’s statehood. However, now,  
We focus on the 9 Indigenous tribes here in Oregon. We had a woman who works with the Natives program here in 4J come out for three sessions to discuss her tribal lifestyle. She shared with us her personal experience growing up on a reservation as well as indigenous foods, furs, and tools (Brooks, personal communication, March 30, 2014) I thought about what Carl, a student participant, had said about his experiences in schools learning about Native Americans.  








My second teacher participant, Ms. Daniels is a high school literature teacher teaching in the IB (International Baccalaureate) program. In Ms. Daniel’s literature classes there is a great emphasis on multicultural literature. “We teach A 
Thousand Splendid Suns, Persepolis, Sufi Poetry, a novel about tenant farming in India, and a set of poems and stories from throughout the centuries in China in the sophomore year.” (Daniels, personal communication, April 6, 2014). Authors, Lukens, Smith and Coffel, who focus on the needs of multicultural literature in schools write,  




researchers have found that adding cultural diversity to the curriculum offers benefits not only to the minority groups but also mainstream society (2000, p. 26). Culturally relevant teaching works on developing an understanding of different cultural perspectives and recognizing the multiple truths people can have. Gay states that, “Ignorance of people different from ourselves often breeds negative attitudes, anxiety, fear, and the seductive temptation to turn others into images of ourselves” (2000, p. 23). Ms. Daniels recognizes the dangers of this ignorance and so she makes a point of incorporating diverse literature.  




the classroom, however, Mrs. Brooks while states that she treats everyone as an equal human being, supports this idea by not generalizing her students from different ethnic groups. She works to recognize each student individually.  




Ms. Daniels in her interview was very concerned about her multi-ethnic students.  
This has become an interesting issue of late, as some of my students have begun to voice concern that others are not seeing the complexity of their multi-ethnic backgrounds and are therefore inadvertently saying things that are offensive to students with multi-ethnic/multi-racial backgrounds (Daniels, personal communication, April 6, 2014). It is because of this kind of care, that I think students are comfortable approaching Ms. Daniels with their concerns.  








Chapter 5: School Experiences  
Personal Identification Three of my participants identified with two racial identities, while one identified with two cultural identities. Each student liked to identify with his or her own specific racial identities, such as “I, mainly identify myself as Korean and American” (Lisa, personal communication, March 11, 2014). With my interviews I came to find that identity was fluid and usually situational for my peers. For example, Carl in response to the first question said,  
So I think that depends on, it’s a circumstantial thing, I guess. I definitely identify as Native American. I’m enrolled in a tribe, um and I grew up ethnically Indian and practice the same cultural beliefs, like, in that community… Um, but then I also identify as White, because I’m light-skinned and my mom is White (Carl, personal communication, February 5, 2014) However, later Carl also states, “the reason I identify myself as a multiracial person is that it’s the reality of situation” (Carl, personal communication, February 5, 2014). Within a span of a couple minutes, Carl claimed identity within three different groups, Native American, White and multiracial. This highlights how identity is something that is fluid and can constantly change. Nick, a graduate said, “So it, uh, depends on the context” (Nick, personal communication, February 2, 2014).  




pigmentation of my skin necessarily, but rather the experience you have as a person due to the virtue of the pigment of your skin (Nick, personal communication, February 2, 2014). I myself answer similarly to the identity question. For the most part I identify as mixed Japanese and American. However, when I feel that people will judge me for my race, I just say American or mixed. For example, during the very first MESA meeting of spring 2014, we had a meeting called “Shit People Say”. This meeting focused on the questions many of us face as multi-ethnic people. A very common question is, “ What are you?” or “Where are you from?” During this discussion I made a point saying that sometimes I get so frustrated with other people trying to box me into a racial category, to mess with them, I just say American or that I’m from Oregon.  Another participant Ellie stated that currently she identifies as Latin American and tries to put her Latina identity out in front of her American identity (Ellie, personal communication, February 2, 2014). However in her interview she told me how her way of identifying changed when she moved from Los Angeles to Portland, Oregon.  




until middle or high school. Once in college, however, many found the vocabulary and community to express their identities.  
Negative and Positive Experiences in Society and School Most people at some point have had a negative experience due to their identity at some point. However, for many students of color it can be everyday.  
I had no way of understanding, nor did my friend have a way of articulating, the very racial exclusion they faced everyday.” They learned whitewashed curricula from teachers who favored white students, and lived in a society that invalidated people of color as less worthy and certainly less intelligent than white people (Knaus, 2006, p. 89).  This quote written by a white scholar offers insight into what students of color face in classrooms. However, when students who are multi-ethnic are asked of their negative experiences, I saw a trend of how due to how they looked, people acted differently around them. For example, Carl, who identifies as Native American and White said,  








I think you’re Mexican, but I don’t know, because you don’t really sound like it or look like it” and I’m like “The what do I look like?” “ You look like you’re White” or I’ve gotten, like during the winter I kind of lighten up a lot and my hair used to be like a lot blonder. It started to get darker as I grew up. Um, so at some points I got, Russian, I got White. When I was in elementary school I got that I was White. (Ellie, personal communication, February 2, 2014). Ellie stated that one of the negative experiences that she frequently experiences is the racism against Mexicans and fellow Latin Americans.  
I remember being on the MAX in Portland and you know how they have the bilingual announcements, like ‘don’t cross the tracks’ in Spanish. I remember being on there and someone, well I was with a group of friends, and one of the guys was like, ‘I don’t why these damn, like, Mexicans need uh their announcements in Spanish. They should know English, blah, blah, blah’ You know, and I’m like, ‘Uhhh no.’ and so it was little things like that, that I kept hearing from different people. (Ellie, personal communication, February 2, 2014) While this incident happened out in public, within school Ellie said she experienced negative stereotypes based off of TV shows representations of Latin Americans.  




excludes multi-ethnic students, who may not fall into the category of people of color.  This exclusion was reflected in the stories given during the interview. All four of the students gave a resounding “NO” when I asked if they ever saw themselves reflected in their school curriculum.  




portrayal of Columbus in some children’s literature is very deceiving. “Unlike the people he will later exterminate, Columbus is treated as a real human being, one with thoughts and feelings” (Au, 2009, p. 76). Carl, identifying as Native American commented “history of Native peoples was a ‘past tense’ thing, not like a ‘present tense’ thing…It’s like, it was definitely like a cultural phenomenon they made Indians happen in the past” (Carl, personal communication, February 5, 2014). By presenting Native peoples in the past, Carl is denied his lived experiences by his teachers and his school. Carl also pointed out how even in his college experiences, within his Environmental classes he found that Native Americans were idealized. In reference to environmentalism Carl found a lot of sentiment that stated, “like, if the Indians did it, then it must be a solution standpoint”(Carl, personal communication, February 5, 2014). One of the themes I found in my interviews was the pressure on multi-ethnic people to educate others about stereotypes. For example, Lisa recounted an experience from elementary school.  




While Lisa shared an experience from elementary school, Carl shared that even when he attending the University of Oregon, he still experienced the “pressure to educate”.  

















Chapter 7: Conclusion 
This thesis began as a journey to understand how multi-ethnic students were 
represented within the American school curriculum. My research of different 
educational theories and access to the Multi-Ethnic Student Alliance at University of 
Oregon greatly helped me understand the issues that multi-ethnic students face during 
their education. This thesis helped me articulate the ideas I held of my own identity as 
well as what kind of teaching philosophy I would like to take with me into my future 
classroom. 
Identities of people are highly intricate and complicated; they are different 
person to person. The theories of multicultural education, critical pedagogy, and 
culturally responsive teaching serve teachers with a basis for understanding each and 
every student that comes through their door. These theories open the discussion to 
understand how race, ethnicity, class, gender and other identities affect students. 
However in regards to multi-ethnic students care must be taken to understand how the 
multiple ethnicities intertwine and interact within a student. History of race must also be 
taken into account with all students. Further, this care should also be extended to all 
students. While there are statistics for Black, Latino, Asian, and other students, teachers 
must not impose assumptions upon any student based on just their ethnic background. 
Personal connection and understanding of each student will ultimately lead to success in 







Appendix 1: Interviews 
Questions for Students 1. How do you identify yourself? Why? A) struggles/liberation with your self-identification 2. Did you have negative experiences due to your identity? b) School experiences? Negative? Positive? 3. Did you see yourself in the school curriculum? 4. If you could tell your teachers or a group of teachers what you would like to see in the curriculum concerning multi-ethnicity, what would you say?  
Questions for Teachers 
1. How do you include multicultural education within your curriculum? 
2. How do you support your self-identified multi-ethnic/multi-racial students within your classroom? How do you identify these students? Through activities? 
3. What skills should teachers have/utilize when working with self-identified multi-ethnic students?  
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